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Introduction 



This is the sixth year the School District of the City of Saginaw has 
operated a state funded prekindergarten program for "at risk" four year old 
children. The program, entitled Michigan Early Childhood Education Preschool, 
is the subject of this evaluation report. The District has operated for the 
past twenty-four years a federally funded (Chapter 1 of the Educational 
Consolidation and Improvement Act) pre-kindergarten program for children 
coming from the inner city. Thus, Saginaw is no stranger to prekindergarten 
programming and the two programs are essentially the same except for funding 
source and the process to identify eligible four year olds. 

The factors which place four year olds "at risk" of becoming educa- 
tionally disadvantaged are essential to the identification of those to be 
included in the Michigan Early Childhood Education Preschool (MECEP) program. 
Four year olds selected for participation in MECEP must have shown one or more 
of the following "at risk" factors: 

Score of 18 or less on the 27 item Prekindergarten Readiness 
Screening Device (PRSD); low birth weight; developmentally immature; 
long-term or chronic illness; diagnosed handicapping condition 
(raainstreamed) ; language deficiency or immaturity; non-English or 
limited English speaking household; family history of low school 
achievement or dropout; low parental/sibling educational attain- 
ment or illiteracy; single parent ; unemployed parent /parents ; 
low family income; parental loss by divorce or death; teenage 
parent; and housing in rural or segregated area.* 



*Frora 1993-94 Crant Application For: The Michigan Early Childhood 



Program , page 6 with criteria of PRSD for developmentally immature. 



An accounting of this yearns MECEP participants shows that as of 
September 28, 1993 a total of 280 pupils were attending one of nine sites (see 
Appendix A for details). 

The MECEP operated at nine elementary sites: Fuerbringer, Herig, Jerome, 
Kempton (p.m. only), Merrill Park, Chester Miller, John Moore, Stone, and 
Zilwaukee (a.m. only). There were nine MECEP sites last year. 

The MECEP program is based upon the Piagetian concept that a child best 
develops intellectually in a stimulating environment. Preschoolers are pro- 
vided with an environment in which they receive positive reinforcement for 
reaching out, experimenting, seeking, and attaining new knowledge. Free and 
structured experimentation with common objects provide learners with informa- 
tion and a repertoire of actions on objects that enable them to explore the 
properties of unfamiliar things. Manipulative materials provide children with 
many problem-solving developmental activities. The daily schedule includes 
experiences in the areas of affective, fine and gross motor skills, physical 
and social knowledge, and parent participation. 

Language and concept development is constantly encouraged and reinforced. 
The school environment is characterized by: consistency, behavior modifi- 
cation, interest centers, decision-making on the part of the students, and 
pupil participation with freedom and responsibility. 

The overall goal of the program is to provide four year olds with an 
environment that will enable them to develop school readiness skills. There 
are seven program component areas: cognitive, psychomotor, affective, parent 
participation/education, curriculum, staff development, and community 
collaboration/participation components (see Appendix 3 for the objectives in 
each component). 



Procedures for Process Evaluation 



9 

ERIC 



A process evaluation involves monitoring a program throughout the year to 
determine if the program is being implemented as planned. This makes it 
possible to identify strengths and weaknesses that might influence program 
outcomes. For this program the process evaluation was accomplished by means 
of an on-site observation of all teachers by the evaluators. 

The observation instrument (see Appendix C for copy) was designed jointly 
by an evaluator and program supervisor. The checklist portion of the 
instrument dealt with the cognitive, psychomotor, and parent participation/ed- 
ucation components of the MECEP program. The two questions that follow the 
checklist centered upon language development related to objects/shelves 
labeled in the room and teacher behaviors to increase language production of 
pupils for each 30 minute block of time during the half-day observation. 
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Presentation and Analysis of Process Data 

Half-day observations were conducted by four program evaluators. Seven 
of the eight (87.5%) prekindergarten teachers were observed. The remaining 
teacher who also taught in the Chapter 1 prekindergarten program was observed 
in that program rather than MECEP. The MECEP Program Activity Observation 
Checklist and Associated Language Observation Instrument , (see Appendix C) was 
the Instrument used for the observations. The primary focus of the 
observations was to determine if program activities related directly to 
cognitive, psychomotor, and parent participation/education product objectives 
were being provided. The other focus of the observations was the two language 
observational items related to labels on objects/shelves and language pro- 
duct ion/enhancement techniques employed by the preschool teachers. Classrooms 
were observed between November 10-23, 1993. 

The evaluators spent an average of 163.6 minutes observing in each 
classroom. There were between 13 to 19 pupils in attendance per classroom 
observed with the modal number of children being 18. Six of the seven (62.52) 
classrooms had one parent or more helping out in the classroom. 

The tabulated results are presented below. 

Cognitiv e, Psychomotor, and Parent Participation/Education Component Results 

The first two pages of the observation instrument dealt specifically with 
objectives 1-16. The results of the observation related to these cognitive, 
psychomotor, and parent participation/education objectives are presented in 
Table 1 below. 



Table 1 



Prekindergarten Activities Observed 



Objective 


Activity 


Number and Percent 
of Teachers 
Conducting Each Activity 

// % 


1 


Properties of Obj ec t ; i.e., shape, 
color, hardness (five senses) 3 




100.0 


2 


Social Knowledge (i.e., work roles) 


; 


100.0 


3 


Grouping and Regrouping (i.e., 
classification) 




100. 0 b 


3A 


One-to-One Comparison (i.e., matching, 
pouring, getting coats, rearranging 
collections) [Subskill of 3] 




100.0 


4 


Transitive Relations (i.e., length, 
height, weight, shades, hardness) 




100.0 


5 


Temporal Ordering of Events 


7 


100. 0 


6 


Expressive Language: Labeling (i.e., 
will name various objects in room, 
in a picture, etc.) 


? 


100.0 


7 


I^vn tp cc 1* wp Tan crt 1 atro • Mo on T onrrhh /\P 
-lApiCooiVC Ltd 1 igU djt^ c • iltrcHI LtclliiLIl U JL 

Utterance (i.e., encourage, complete- 
ness of sentences, length, etc.) 


7 


100.0 


3 


Expressive Language: Semantics 
(i.e., descriptors, modifiers, etc.) 




100.0 


9 


Expressive Language: Plot Extension 
(i.e., predictions, cause and effect, 
conclusions) 




100.0 


10 


Eye-Hand Coordination (Gross and 
Fine Motor and Manipulative) 3 




100.0 


11 


Linear Order (i.e., straight 
lines, counting) 




100.0 


12 


Copying Specific Shapes (i.e., 
cutting, pantomime, drawing) 




100.0 


13 


Cross Motor Coordination 3 




100.0 


14-16 


Record of Parental Participation 
Being Maintained 




100.0 



Note: 

a 



M=7. 



b These activities are to take place daily in all classrooms. 
Activities for this objective were those that required classification on one 
criterion and then using the same objects and shifting to a second criterion. 



ERLC 



10 



As can be seen in Table 1 above, the following points can be made: 

• The activities that were to take place on a daily basis 
(objectives 1, 3, 10, and 13) were observed in 100.0% of 
the classrooms. 

• All classrooms (100%) carried out activities during 
the observations related to all 16 objectives. 

• An up-to-date record of parental participation/education 
in the form of wall charts was observed in all seven 
(100%) of the MECEP teachers' classrooms. 

Language Development 

The MECEP Prekindergarten program also has a strong emphasis on 
increasing language production of preschoolers as well as displaying words 
throughout the classrooms to generate interest in and recognition of words and 
concepts. The last two items of the observation instrument dealt specifically 
with these Issues. The items and the observational findings related to each 
are presented below. Following these findings a short discussion will high- 
light the main conclusions stemming from a review of each. 



Findings related to language items , 
throughout the classroom? 

Number Percent 



Mo 
Yes 



0 
7 



0.0 
100.0 



1A. Are labels posted on objects 



Common Set of 2 5 Labels Poste d 

• Bathroom 

• Clock 

• Sink 

• Blocks 

• Chair 

• Window 

c Refrigerator 

• Record player 

• Door 

• Puzzles 

• Flag 

• Closet 

• Painting 

• Chalkboard 

• Science 

• Housekeeping 

• Cupboard 

• Heater 

• Table 

• Lights 

• Desk 

• Truck 

• Sand table 

• Books 

• Work bench 

Additional Labels Posted 

• Writing center (table) 

• Art center (area) 



East (wall) 
Mirror 



/ 



Frequency 

7 
-> 

f 

i 
i 
i 
i 
i 

7 
7 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
5 
5 
5 
2 

Frequency 

4 

2 

2 
2 
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• Each of the following labels were posted in a single 
classroom: cars, bulletin board, pattern, plant, soap, 
"wild things 11 , quiet area, play dough, rabbit, fish, 
piano, computer, bird, dramatic play area, colors, 
November, telephone, magnets, toaster, file cabinet, 
time out, gerbil food, homework, paper towel, hula-hoop, 
unifix cubes, legos, interlocking block, snap togethers, 
small beads, lincoln logs, pegboards and pegs, large 
beads, colored shapes, dresser, buggy, calendar, speaker, 
cabinet, and hamster. 



If shelves are labelled check the one that best describes this 
labelling. 

Number Percent 

Picture labels on shelves storing items 1 14.3 

Word labels on shelves storing items 2 28.6 

Picture and word labels on shelves storing items 4 57.1 

Tally the number of times the following language production 
techniques were employed by the teacher for each 30-rainute 
period . 

Tables 2 and 3 below present the data by average and 
lowest/highest number of times respectively for the first 
five 30-minute blocks of time during the observation period. 
The sixth block of time was excluded because of variations 
in length of this last time block. The actual number of 
times language production/enhancement techniques were 
employed by site can be found in Appendix D. 
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Table 2 



Average Nuaber of Tiaes Teachers Employed Each Language Production/Enhancement 
Technique 



Language Production/ 
Enhancement Technique 


1st 


30-1 
2nd 


Minute 
3rd 


Period 
4 th 


5 th 


Total For 
Obse rvation 

w w w ^ v a k» j+ v t k 


• Questions 














- Open-Ended 


27.1 


24.7 


22.6 


20.6 


22.1 


117.1 


- Closed-Ended 


26.3 


24.1 


19.8 


17.1 


13.1 


100.4 


• Restatement of Student 














Produced Responses 














- Exact Statement 


22.6 


19.3 


16.7 


13.8 


19.0 


91.4 


~ With Extension 


11.6 


7.4 


8,0 


5.7 


9.0 


41.7 


Total 














~ Questions 


53.4 


48.8 


42.4 


37.7 


35.2 


217.5 


- Restatements 


34.2 


26.7 


24.7 


19.5 


28.0 


133.1 



Table 3 



latest aid Highest (inter of Tins a Teacher ^ployed Each Tju pmy PmfcmH rwi / Fn l*-*^. ^ TectaLque 



Language Production/ 
Enhancement Technique 


30-tfinute Period 


1st 


2nd 


3rd 


4th 


5th 


Lowest Highest 


Lowest Highest 


Lowest Highest 


Lcwest Higjhest 


Lowest Highest 


• Questions 

- Open-Ended 

- doeed-Ended 

• Restatement of Student 
Produced Responses 

- Exact Statement 

- With Extension 


15 43 
14 37 

12 39 
3 17 


8 55 
7 40 

7 30 
3 21 


9 47 
8 32 

3 29 
3 13 


9 48 
5 29 

4 29 
1 15 


1 48 

2 26 

0 36 
2 21 
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Observational summary of language Items* A study of the language 



development data presented above identifies a number of possible major 



findings. These findings include the following: 



• All seven of the classrooms posted 9 of the 25 (36.0%) 
common labels. These labels were the following: bath- 
room, blocks, chair, clock, door, refrigerator, record 
player, sink, and window. 

• Slightly more than half of the classrooms (57.1%) employ 
both pictures and labels on shelves where various objects 
are stored for classroom activities. 



• Teachers employed a variety of language production/ 
enhancement techniques to encourage children to talk 
more. Some interesting points relative to these 
techniques included: 

- Closed-ended questions are used approximately 
54% of the time while open-ended questions 
are used approximately 46% of the time. 

- Restatement with extension accounted for 
approximately 31% and restatement of the 
exact statement accounted for the remain- 
ing 69% of all restatements of student 
produced responses by preschool teachers. 



- There was a wide variation between teachers 
in the frequency with which they employed 
language production/enhancement techniques 
(i.e., low total of 136 and high total of 
503) for complete details, see Appendix D. 
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Summary 

The Michigan Early Childhood Education Preschool (MECEP) program operated 
in nine buildings. This is the sixth year the School District of the City of 
Saginaw has operated the state funded MECEP program for "at risk" four year 
old children. As of September 28, 1993 the program was serving 280 pupils 
based on various "at risk" factors (see Appendix A for counts by building). 

The process evaluation activities consisted of an on-site half-day class- 
room observation in one classroom for each MECEP teacher (with the exception 
of the one teacher that was only observed at the Chapter 1 site and not at the 
MECEP site). The observation instrument focused on cognitive, psychomotor, 
parent participation/education, and language development activities in the 
classrooms . 

The observations of the classrooms revealed the following: 1) activities 
to meet the objectives which are proposed to occur daily were taking place in 
all classrooms; 2) a record of parent participation was being maintained in 
all eight of the classroom sites; 3) labels were posted on objects throughout 
the classrooms to assist in word recognition, however, more work is necessary 
to maintain the use of the common set of 25 objects; and 4) teachers were 
employing language production/enhancement techniques but with wide variation 
in frequency across sites. 

Overall, th e program ig operating as planned , however, there are some 
areas that can be improved. Therefore, the following section presents 
recommendations which will help refine Saginaw's prekindergarten program. 
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Recommendations 



Based upon the results of the on-site classroom observations and a review 
of the ME CEP proposal, the following recommendations are suggested to improve 
the operation of the Prekindergarten program in the future, 

• Purchase the necessary items for the common set of 25 
labels for teachers to use to name objects in their 
rooms so there will be more consistency between sites* 
A daily inspection of the posting of labels by the 
teacher and/or aide is necessary to ensure they remain 
in place. A periodic review by the program supervisor 
seems necessary until this practice becomes consistent 
across sites* 

• With respect to language enhancement activities, the 
frequency of exact statement to restatement with ex- 
tension of students by teacher (approximately 70/30) seems 
fair/poor, however, the restatement ratio of 50/50 seems a 
more reasonable target. An inservice on how to extend 
restatements may be warranted. 
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APPENDIX A 



MECEP PARTICIPANTS 


BY 


BUILDING AS 


SEPTEMBER 


28, 


1993 


Fuerbri nger 




36 


He rig 




39 


Jerome 




35 


Kempton 




21 


Merrill Park 




35 


Chester Miller 




19 


John Moore 




40 


Stone 




35 


Zilwaukee 




20 


TOTAL 




280 
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AotlvltlM to 
Aoooapliih 
ObjtatiTta 


Baginning and 
Ending Data* 


NtM/Titlf of 
Paraoa HUapcoaibla 
for laplosraUtlon 


Mathod Uttd 
to Evaluata 

Aotlvtty 


Wiyslcal 
bwvloifi 


• Pm11*| activities 

• F*rry Mi sttor 
ttiturt toys 

- nay 

• StoUlftf a*i tan* 


Soptaator 7, iff* 
Am 3 4 


TaacPar, At* 


•W of tht pupils wi 11 
PfMiai correctly to 
2 if 1 1tMt rtUtoi to 
physical fcnovloipa on 
tHi F* SOPT. 


Social bwvlttfft 


- Ms 

- Floli trips 

• fi\m 

- rttiurt 

- A»lt playing 

• tolptrs 1« rM 


3optM*or 7, Iff 3 
Am 3 ,-2** 4 


TiiiPQr, Alii 


•Mof tfta pupils wf IT 
rtapaai carmtly to «t 

iMSt 1 <*f 4 1 tOM 

ralatai to social know 
laPpa M H SOPT. 


Kii(rtoiiix 
CimlflcatiM 


• Color— uocta 

- $N» 

• Site 

- Tortaro 

- Tm 

• iniiuy 

• tell 

- Test* 

• Sorttaf 


Saptartor 7 , iff 3 
3 , iff 4 


TaacPar, Alia 


SO* of t*a pupUs w11 T 
laccassfuHy apply tic 
crttarla for sorting: 
aloe aai/or for* on 
UM n SWT. 


(MvloifiX 
loflcil - 
rtotftMtlc* 
Striatic 


• Uftfltt 

• Htlftt 

• Mn * «l*r 

• OH MM 1ft fkt 

• tlMk tOMT MttflH 

• Mm MtirttlM 


fcptaaftar 7/ lf j* 

3/r»#4 


TaacPar, Alii 


rw of tuo pm#iis «nn 
miomp at least l of 2 
-tlatM 1t«M co F* sou 


Spttlo-tMpiial 
BWtflOifOt 
Straturo of 
Tim 


- »ov Mi tall 

- Stir/ fcM> 

• tola tltylnf 

• 3d mm «MtfiaMU 

- hfMfltlM of ImcH 
•ft, CltaMp, Mm 


SoptaaPor X 1M.3 
Am 3, 19f 4 


TMdNr. A1* 


M of t*a pupils *m 

mwK corroctly to at 
MSt SOt of tno ulati 
ItOM M Ft sopt. 




- tTM«l ttept 

• Flap* pity 

- piw ft mi 

• ArtUrtMilMttrlal 


15 20 
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Ob J astir* a 


AotlTlttW tO 

AoooapUah 


Baflnning and 
Ending DatM 


Nam/ Title ol 
Parton Xuponsiblt 


Mothod Us«4 
to Evtluat* 


Uprittlva 
Uftfttafat 
Uttlfaf 


• iMHuf plettroa 
In stoofcaa* 

• *mi*$ iimm in 
cauia** 

• Naalaf otjacts la 

Mm 

• tatnf Itou la 


SutMir 7, 299 3 

jww 3, im 


Taod»t\ A1* 


ess of tn© ^iit win 
latel tt loatt 4 odjoctt 
1a a plcturt m tno 
SOKT* 


Cxprtaslw 
Uapttft: 
Mm Uaftfc 
of Uttartaca 


• attain** of tunr 
- Emm** cftiia't 

Mfltaaca (U c| 

l oat, tapta— 1 oat 

M Iff It) 


*■» 3, 199 4 


TutMr. Alto 


wi fr will 

uaa at laatt 3 of 5 
oloaaati of fluaacy on 
H SORT. 


upraisi w 
Saaaatlcs 


• FIMMi MtPi 
fUHM 

• fe**os1*1at 
taaclflca 

• artaauical itm- 

t»TMt MM* 44 

. l2f» past taaaa. 

paffaaaa3 pVfJMaaBa 

**4 oajalaa M 
•ta *•) mi 


MlMMr {# 3993 
*M 3, 299 4 


Tudwr. Al«t 


IIS af tua pupils win 
oaa at loatt 2 of $ 
MNttlc aloaoatt oa 
H SOtT. 










Cxantialva 
UapHfat 
Hat txtaaafai 
L^aaslaa 


• Ct*lat!af tafia* 

> - MM «f aat1a§a ta 

ttarfaa 
- froriaf ItftTMM 


t»fWr 7^ 299 3 
3, 299 4 


Tatcftar. aim 


5W af tHa put lit will 
uaa at laatt taa oltaoa 
tf plat oxtaatloa 1a 
tfcatr taaerlptloa oa 
tua « soar. 


Hut Matae 


• Art «rl 

• M-Hltf ta tatr* 

- Hupr pa1at1««j 

- NU1H 

• Stlrrlaf pattltf 

- Nf wtaraa 

- Nurttf 

• aoataat^ta 


hft^i 1 7, 2993 
3, 299 4 


Totcftar. A1« 


ttt of tta pypllt «111 
parfa-j at laatt 3 of 4 
actlwltlaa an tho K SOKT 




• Nultf 

• Calaaaalrt rata 


21 

16 







APPENDIX B 



Component: Ptwtomto* 



Objacttva* 



Strvcturlftf of 
S#tct (ONar) 



12* fefftttfttfttlM 

•t tut Sjafcal 



13* 



<ro«t Artar 
CaartlMtlM 



AotivittM to 
AoooapUah 
ObJaotiTas 
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tMH ttfllffct 11* 
Milt pltrlAf 
MMlf«UtlM ff 
^tjf^l »fc1acts 
tayt) 
Nttry 



cufttia* an tin 
H*ftr »1tys 
Imp Mat 
m 

Tm Utttt !M1m« 
LtM tfMftafa 

Saa4 afWrfaaa 

Nptr oittt«f 

CMilt OfttlAf 

wit* clay 

Trartaf 
Mint 

MytftBi 
Q*ftcl*f 

A^lt «• 
Fru pity activity 
U\mm Imb 
mtt— tutHat 
Hay all Mf>l 



Bafinninf and 
Ending Data* 



Sa# 



r 7# 19*3 
3* Iff 4 



Ptraon tatpenslbia 
tot Ia p laM aa Uttoo 



Taactor, AIM 



7, im 

3, Iff 4 



r 7, IffS 
3, .Iff 4 
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• AIM 



• A1M 



Mathod Uaad 
to Evaluata 

Activity 



%%% Of VNk putm wilt 
carrtctly patttni i 
taMlofleal rtlitioiuM 
•a tha H SORT* 



III af tua p*n$ win 
caay 3 af 4 i**ms o* t 
«c soar. 



ao* tf t*a *#m win 
*1ata it lust 3 of 
mmu. 



mm 



4 fen 
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Component: **>Hw 



Obj^ctivaa 


Acttvttlw to 
AoooapUah 


Biflnning and 
Ending Dataa 


NaM/TltU erf 
Paraon RMpcnaibU 
tor UipUmmuttoo 


Mat hod Uaad 
to Evaluata 

Aotivlty 


14* Pnftraaca 

Valwa Taadwjr 


• Cm ta mm ralatla* 
sala «m ta Mult 

• Mult fit 


Isptaaiur 7, iff 3 
**m 3, iff 4 


TaacHar, Alia 


N« to patt-tast 
lacraasfs will ivart9# 
201 or aort on ralsvsnt 
Affactlva Ut\n% Sea It 
(AftS) 1ta»s. 


If. Mlf'CMf rtl 


- Caaalstaat cliff* 
immr caatral— 

fUllfty 


Saataafcar . 7. iffU 
*aa ff* im 


Taacfcar, Alia 


Pr*~ u past-tatt 
lacraatas will mrtga 
201 ar aara oa nlivmt 
Affactlia latiff Seal a 
(AftS) 1taM. 


1A Sm4*4m *• — - 

latanctlaa 


• saanajt fiiactiftf 
partaars . ia1tiat» 
1a* attlwWaa wit* 
•turn 


faffaafear r 3 

3, Iff* 


Taactar, Alia 


Pra- ta past-tost 
lacraasas will mrs^a 
201 ar aara on rtUvint 
Affactlva JUtl*f Scilo 
(AftS) 1taas. 


4/ • IflliilfWa 


• raainwa rainranw 1 


Sa#taw*ar 7* If*3 
Am- 3 , Iff 4 


TaacMr . Alia 


Frw- ta patt-un 
lacraasas will ivartfa 
201 ar vara oa rtltvuit 
Affact1*a latino Salt 
(AftS) Itaaa. 


li. Ntltlwt wart 


• Gaatfaaaa witk 
taaft 


SiffMar 7, iff3 
Am 3# 1W4 


TaacMft Alia 


Fra» ta oau-tott 
lacraasas will tvorto* 
201 ar aara oa rtlovint 
Affactlva Utiaf Scala 
(An) Urn. 


19. Carlatlty 


• #Batttaat« aj*1araa 


Sapf»tf 7# Iff S 

AM 3, Iff4 


Ttacfaar, Alia 


Pra- ta oau-tttt 
lacraasas will tvonga 
201 ar aara oa rtiavint 
Affacttva Uti«a Scsla 
(AftS) IUm. 


20. Craatlirltw 


- Hffirmt Maya u 
Mama a task 


Sa#t«Mr 7# iHj 
Am 3# Iff * 


TaacMr t Alia 


Pra- ta ostt'tott 
lacraasas will ivonga 
201 ar aara on <*ttov«nt 
Affactlva Uti«i Scsla 
(AftS) How*. 
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Coapofitnt: ftw* tartlrfrtSlm/Tdacntiao 



Objectives 



Aotivttiee to 
AoooapUsh 
Objectives 



Beginning and 
Ending Dates 



Naaw/TiUc at 
Person Beepoosibl* 
tor Implementation 



Method Deed 
to Evaluate 

Activity 



21. Hrmt HrtU 
dpatlea 



22. Hrmt (Secatlee 
Ptefrsst 
Frliay Katie* 



Pgroats will la 
flatted la Help oat 
In tHa clittraai tr 
oa flald trlpi it 
it* it mm par am*. 

Mia* pertst/cMli 
aMtlafi will la leli 
it laaat teee par 
awtfc oeverlef 1 
Ktl*1tlee af t*e 
paat mmzk aai aHat 
11 rfaaaai fa tfte 
f stem aai has parts* i 
caa lalp t*elr C*114 



Sap 



Sap 



3* 1M4 



3. IW4 



Teecfcer, Alia 



U. Hrmt Kiscatlee 



tort Actlvltf a t 



■vary taa aeeU a mi 
Maaaart utipmmt 
wm la flvaa ralat- 
laf ta tea af tta 

ftrtt OUtrtaaa ce«tf« 

tlve/ptydneter 

objectives. 



r 

3 * 



19*4 
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Teacfear, Alia 



COS 9f ttit fiarlHos will 
ptrtlclptte 1n clmrtoe 
tr oa fltli trips four 
tlaao par *eir. 



m of ttt f«rf Mat win 
partlclpata to ptnat 

attest faar tlati ptr 
jeer. 



• Alia 



IN af tftt ftailits wir 
cwpltte wit* chili 
tlee Nee ictlvltltt uh 
rttam ta tcfteel . 



APPENDIX B 



Coapofwnt: Corricuium 



ObjMtlvtt 



24* To MUlHtH 
fcrly OH 
CtfUC4t1« 

CurHenlmi 
CamAttm 



Actlvttto to 
AoooapUflh 
Ob)Mtlv«t 



NMtlftfft 



Btflnntnf and 
Ending DatM 



IW1 



for tuplMMntatlofl 



ERLC 
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Method U««4 
to Evaluate 

Aottvtty 



A»v1«v #f •••ting 
ifotfis 4*4 products 

wf 11 QMt «t Imt four 

199 ^94 school 
year. 
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AottvitHi to 
AoooapUsh 
Ob]#otiT«a 



Beginning and 
Ending Dtttt 



tTasSTTuio o< 

Ptrton lUMpoiulbltt 
tor IspUMM&tAlloo 



litthod Batd 
to Ivmluato 

Aottvtty 



29. T# ttutHs* 
ftrly 0111 
Uwatlaa 

CaBHWt 



Wvlsary COHHttM 

MtlftfS 



Iff'4 



tftMM. Aftlsory 
Cwtttta will m%t « 
Tattt tDrM jU4 tint 
*H»f t* 1993-94 
1 fHr. 



BEST COPY AVAILABLE 
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Coapontnt: *«* gglggt 



Objtotirts 



Z4. 



Urly CM10»«| 
Ctf*ut1«i staff 
will HrtUI- 

tttlr fftttm- 
uqmI unit 



t*1r Mm #f 



ERLC 



AotlTltiM tO 

AoooapUeh 
ObjeetlTae 



■ill to 



If 



Beginning and 
Ending Datae 



Octets * 199 3 
1994 



Nam/Title of 
PereCNI Raoponalble 
for lapleotmtatlen 



Method Used 
to Evaluate 

Aotivtty 



7S« tf t* KC lUff 
■111 Nrt1da«u In 
MS «f tn« {RMrvleii 
•ffurtd. MMtat/ 

(MtfVfCa MU1MS trill 

•a_?ff»jrto atriAff «*• 

1 993-94 scbeo? 
year. 
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MECEP PRESCHOOL ACTIVITY 
OBSERVATION CHECKLIST 
1993-94 



Teacher^s Name Observer's Name 

Aide's Name Date 



School Length of Observation 

Number of Preschoolers Number of Parents 



Product 
Objective 
Re f e rent 

Number 


Type of Activity* 


>/ 


Check if Activity Occurred 
During Observation Period 


Example 


1 


Properties of Object; i.e., shape, 
color, hardness (five senses)** 






2 


Social Knowledge (i.e., work roles ) 






3 


Grouping and Regrouping (i.e., 
classification)** 






3 

(Sub-Skill) 


One-to-One Comparison (i.e., 
matching, pouring, getting coats, 
rearranging collections) 






4 


Transitive Relations (i.e., length 
height, weight, shades, hardness) 






5 


Temporal Ordering of Events 






6 


Expressive Language: Labeling 
(i.e., will name various objects 
in room, in a picture, etc.) 







*Refer to MECEP Program Examples of Preschool Activities Sheet for a detailed 
explanation of the types of activities. 
**These activities plus some aspect of work on physical knowledge should be part 
of the daily classroom activity. 



*J - Occurred 
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Product 
Objective 
Referent 

Number 


Type of Activity* 


V 


! 

\jk j» l c\km u j. v i ujf ut# cur i ca 
During Observation Period 


?v9tnn 1 A 


7 


Expressive Language: Mean Length 
of Utterance (i.e., encourage, com- 
pleteness of sentences, length, etc.) 






3 


Expressive Language: Semantics 
(i.e.* de sc ri o tors * modifier*, atd 






9 


Expressive Language: 'Plot Extension 
(i*&«. predictions cause anrl *»FF*»r*r 
cone Lusions) 






10 


Eye-Hand Coordination (Gross and 
Fine Motor and Manipulative)** 






11 


Linear Order (i.e., straight lines, 
counting) 






12 


Copying Specific Shapes (i.e., 
cutting, pantomime, drawing) 






13 


Gross Motor Coordination** 






U-16 


Record of ParentaL Participation 
Being Maintained 







*ReEer to ME CEP Program Examples oE activities Eor a detailed explanation oE the 
types o£ activities. 

**These activities plus some aspect oE work on physical knowledge should be part 
oE the dai ly classroom activity. 



•J - Occurred 



9 

'ERIC 
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ASSOCIATED LANGUAGE OBSERVATION INSTRUMENT 
1993-94 

1. Are labels posted on objects throughout the classroom? 
No 

Yes If yes, please check those listed- Others (Please specify) 

work bench 

puzzles 

flag ~ 

closet 

painting 

chalkboard 

science 

housekeeping 

cupboard 

heater 

table 

truck 

bathroom 

lights 

clock 

sand table 

sink 

record player 

desk 

blocks 

chair 

window 

refrigerator 

door 

books 



If shelves are labeled check the one that best describes this labeling. 

picture labels on shelves storing items 

word labels on shelves storing items 

picture and word labels on shelves storing items 
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2. Tally che number of times che following language productioa techniques were 
employed by the teacher for each 30-minute period. Record the major 
learning activities during each periva; 

A. First 30 minutes: 

Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses 
Exact statement: 



With extension : 



Major learning activities: 
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B, Second 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses - 
Exact statement: 



With extension: 



Major learning activities; 
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Third 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses 
Exact statement: 



With extension: 



Major learning activities: 
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D» Fourth 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses - 
Exact statement: 



With extension: 



Major learning activities: 
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Fifch 30 minutes: 
Questions - 

Open°ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses 
Exact statement: 



With extension: 



Major learning activities: 
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F. Sixth 30 minutes: 
Questions - 

Open-ended (thought provoking): 



Closed-ended (right answer): 



Restatements of student produced responses 
Exact statement: 



With extension: 



Major Learning activities: 
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MECEP — PRESCHOOL 



Ezasple of Preschool Activities According to 
Product and Process Objectives 



Type of Activity 


Activity Examples 


Objective I - 
Physical Knowledge: 
Properties of and 
Appropriate Behavior 
for Exploring Pro- 
perties of an Object 
(Shape, color, hard- 
ness — using the five 
senses. Changing 
shades, measuring 
weighing, ) 


-Making apple sauce, -Paper ruache 
soups, cookies, etc. -Growing plants from seeds 
-Smelling and handling -Cutting 
-Fruits and vegetables -Freezing 
-Sawing wood -Heating 
-Tinkertoys -Rolling 
-Sand paper activities -Twisting 
-Feeling activities -Frosting 
-Snacks — (mixtures) -Je llo 
-Snow experiments -Butter 
-Bubble blowing -Cakes 
-Straw painting -Paint mixing 
-Furry and other textured -Sinking and floating 

toy —Color macaroni 
-Fast and slow inclined -Play dough 
plane 


Objective 2 - 
Social JCnowLeds^e: 
(World of work and 
roles of workers) 


-Books -Community workers 

-Field trips -School workers 

" F ^ lma -Visiting patrolmen 

-Visitors -Postman 

-Role-playing 

-He Ipers in the room 


Objective 3 - 
One Criterion 
Classification: 
Shifting to a Second 
Criterion Among an 
Array of Objects 
(grouping shifting 
from one criterion 
to another) • 


-Color— blocks -Sorting 

-S1 } ap€ -Attendance — number of girls 

~^ L2e -Attendance — number of boys 

~ Textur * -Putting toys away 

" Tone -Ooll house 

- Utilic y -Ooll dishes 
-Smell 

-Taste 

-Calendar 


Sub Skill for 
Objective 3 - 
Conservation of 
Number by One-t o- 
One Comparison 
( <£ro>s comparison 
between collections; 
comparisons by one- 
to-one correspondence) 


-Collections— rearrange- -Getting coats 
ment of -Right boot 
-Lunch activities -Pouring activities 
-Setting table 

-Ma ten ing 
-Ca Le ndar 
-Passing any thi ng 
-Weather 
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(ME CEP — PRESCHOOL ConC.) 



Type of Activity 


Activity Examples " 


Objective 4 - 
Seriat ion : 
Relations Among 
Transitive Relation- 
ships (seriation— 
comparing and arranging 
things according to a 
given dimension by 
cransic Lve relations; 


-Length 
-Height 
-Weight 

-Shades of color 
-Hardness 
-Softness 
-Cuisenaire rods 
-Block tower building 
-Texture activities 


Objective 5 - 
Temporal Ordering: 
of Three or Four 

Events f ^hrtifftin* n« 

Time) 


-Show and tell -Growth stages 
-Story— book -Finger plays 
-Role-playing -Farmer in the Dell 
-Science experiments -Audio-visual materials 
-Calendar 

-Preparation art, lunch, 
cleanup home bound 


Expressive Language: 
Labeling 


-Naming pictures in storybook 
-Naming items in catalogues 
-Naming objects in house 
-Naming items in classroom 


Objective 7 - 
Expressive Language: 
ML I? (Mean Length of 
Utterance) 


-Retelling a story 

-Expounding chi id' s sentence 
(i.e. , apple — eat apple — 
I eac apple— I eat an apple 


Objective 8 - 
Expressive Language: 
Semantics 


-Flannel board stories 
-Language stories 
-Emphasizing specific 
-Grammatical structures: 
such as in%, past tense f 
personal pronouns and 
copulas (verb "to be") 
and descriptors 


Objective 9 - 
Expressive Language: 
Plot Extension 


-Comp leting unfinished sentence 
-Adding endings to stories 
-Drawing inferences 



9 
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(ME CEP — PRESCHOOL ConC.) 



Type of Activity 


Activi ty 


Examples ' 


Objective 10 - 

Fine Motor Activities: 

Eye-Hand Coordination 

(use of classroom 

tools and materials--* 

cutting, pasting, 

tearing) 


-Art work 

-Writing on the board 
-Finger painting 

— Fo Id in<7 

-Stirring pudding 

-Pegboards 

-Pouring 

-Geoboarda 

-Puzzles 

-Guisenaire rods 

-Sorting beads and buttons 

-TRY 

-Building blocks 


•Lacing 

-Weaving 

-Chalkboards 

-Flange I boards 

-Clay 

-Sand bo* 

-Water play 

-Spreading peanut butter 
-Goats--but ton and z ippers 
-Glean up time 
-Finger plays 

-Using musical instruments 


Objective 1 1 - 
Topological Relation- 
ships Concerning Linear 
Order (Structure of 
Space) 


-Games — straight line 
-Role-playing 
-Manipulation of Object 

(rods, blocks, toys) 
-Poetry 
— Pros e 


-Counting days till 
-Finger plays 
-Bear hunt 
-AAA 

-Ten Little Indians 


Objective 12 - 
Copying of Specific 
Shapes 


-Line drawings 

-Sand drawing 

-Paper cutting 

-Cookie cutting with clay 

-'•Simon Says'* 

-Tracing 

-Rubbing 


-Pegboards 
-Geoboarda 
-TRY 

-Writing chalkboard 
-Directed copying activity 
"Pantomime 
-Exercises 


Objective 13 - 

Gross Motor Coordination: 

(large body movements, 

c 1 imb ing , va Ik i ng f 

to L l in g^ 


-Rhythms 
-Dancing 
-Jungle gym 

-Free play activities ' ■ 
-Balance beam 
-Ma t s— tumb I i ng 
-Play all equipment 
-Jumping jiminy 
-Jump roles — forming 

circles with activities 
-Jumping Jacks 
-Duck Duck Goose 
-Squirrel Ln tree 


-Johnny works with one 

hammer 
-Bear hunt 

-Acting out Mother Goose 

rhyme 
-Rhythm Estamae 
-Dodge ball 
-Balls and skateboard 
-Play house 
-Roller skates 
-Snowman activities 
-Up the steps 
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Table D-l 

Number of Times MECEP Teachers Employed Language Production/ 
Enhancement Techniq ues by Time Period and Total Classroom 
Observation for Each Site, November, 1993 



Thirty-Minute Period 
Language Production/ 
Enhancement Techniques 








SIT 


E * 






1 


2 


3 


4 


5 


6 


7 


A - First 
















Open Ended 


1 5 


35 


2 1 


15 


33 


43 


28 


Closed Ended 


1 5 


26 


22 


35 


35 


14 


37 


Exac t Statement 


12 


20 


23 


28 


39 


20 


16 


With Extension 


8 


12 


12 


17 


13 


16 


3 


B - Second 
















Open Ended 


8 


55 


2 5 


1 1 


21 


1 7 


36 


Closed Ended 


16 


40 


27 


13 


26 


7 


40 


Exact Statement 


7 


30 


28 


1 2 


2 1 


17 


20 


With Extension 


3 


2 1 


4 


3 


9 


7 


5 


C - Third 
















Open Ended 


9 


32 


23 


1 7 


1 1 


47 


19 


Closed Ended 


8 


27 


1 7 


3 2 


1 2 


19 


24 


Exact Statement 


3 


18 


18 


29 


1 1 


23 


1 5 


With Extension 


3 


1 2 


9 


1 1 


4 


1 3 




D - Fourth 
















Open Ended 


10 


48 


9 


1 6 


7 


37 


1 7 


Closed Ended 


5 


29 


14 


27 


10 


1 3 


22 


Exact Statement 


7 


2 1 


1 5 


29 


4 


1 7 


'+ 


With Extension 


2 


15 


3 


1 3 


1 


4 


2 


E - Fifth 
















Open Ended* 


1 


22 


16 


18 


14 


48 


36 


Closed Ended 


2 


18 


1 1 


28 


9 


2 


22 


Ex act State me nt 


0 


14 


1 7 


27 


4 


36 


35 


With Extension 


2 


8 


10 


16 


3 


21 


3 


TOTAL 
















Questions 


89 


332 


185 


2 1 2 


178 


247 


281 


Re statements 


47 


171 


139 


185 


109 


174 


107 



*0ne classroom site per teacher was observed. 
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